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Abstract 

In 2024, the Ministry of Education, Culture, Sports, Science and Technology in Japan (MEXT) 

launched the Support Program for Creating Social Impact through University Internationalization. 

This involves setting intercultural collaborative learning courses where domestic and interna-

tional students study together, gaining global competence, and fostering interest in study abroad 

programs to actively send domestic students. Building on this background, the present study 

seeks to explore three main questions: (1) Did students in intercultural collaborative learning 

course develop global competences? (2) What factors positively affect global competence, and 

(3) Whether gaining global competence promotes study abroad. Within this framework, APU’s

(Ritsumeikan Asia Pacific University, Japan) SI project plan1） references previous intercultural

collaborative efforts, including a first year experience course called “Multicultural Collaborative

Workshop (MCW) 2）”, and residential experience in the international first-year dormitory AP

House. The analysis yielded three key findings. First, students generally showed an increase in

global competence from the beginning to the end of the MCW course. Second, notable improve-

ments in global competence were observed among students who actively engaged in group work

during MCW, and those with residential experience in AP House who frequently interacted with

peers from the opposite language standard. Third, students who developed higher levels were

more likely to be motivated to participate in study abroad programs.
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1 Introduction 

In 2014, the Ministry of Education, Culture, Sports, Science and Technology in Japan (MEXT) 

launched the “Top Global University Project (TGU).” By the fiscal year 2023, each selected 

university set target numbers for the acceptance of international students and actively pursued 

these goals. As a result, the number of international students in 2014 was 139,185, but by 2023, 

this number had increased to 279,274. In 2023, “Japan-Mobility and Internationalization: Re-

engaging and Accelerating Initiative for future generations,” indicated creating educational envi-

ronments where individuals with diverse cultural backgrounds could gather and understand each 

other as a future direction. Following this, in 2024, MEXT initiated the “Support Program for 

Creating Social Impact through University Internationalization (SI Project)” as a successor to the 

TGU. The SI Project aims to create a virtuous cycle of further promoting study abroad programs 
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through building a system of intercultural collaborative learning at universities. This involves 

setting intercultural collaborative learning courses where domestic and international students 

study together, gaining global competence, and fostering interest in study abroad programs to 

actively send domestic students. The case in point for this study is Ritsumeikan Asia Pacific 

University (APU) (in collaboration with Kyushu Institute of Technology), one of the 23 univer-

sities selected for the SI Project. APU, known as an international university in Japan, not only 

has a semi-equal number of domestic and international students but also faculty, with half being 

Japanese nationals and the other half foreign nationals. It was ranked second nationally for inter-

nationality in the Times Higher Education “World University Rankings Japan Edition 2025.” 

APU has focused on creating an intercultural collaborative learning campus as one of its main 

goals, offering a foundation course called “Multicultural Cooperative Workshop (MCW)” for 

first-year students and implementing intercultural collaborative learning courses. In MCW, the 

course objectives are to enhance student’s skills and attitudes for effective and inclusive multi-

cultural collaboration and appreciate diversity across cultures and other dimensions of identity, 

with lectures on intercultural collaborative learning faculty in the first half and practical applica-

tion in groups under the guidance of Student Assistants (SAs) in the second half. However, the 

effectiveness of MCW in enabling students to gain global competence and promoting study 

abroad has not been measured. APU’s initiatives for global learning also include extra-curricular 

efforts, such as residential experience in the first-year international education dormitory AP 

House. Thus, the effectiveness of such a university-wide attempt also needs to be examined. 

This research aims to clarify three issues: 1) Did students in MCW courses develop global 

competence? 2) What factors positively affect global competence, and 3) Whether gaining global 

competence promotes study abroad. In this context, APU, in its SI project plan, cites previous 

intercultural collaborative learning initiatives, including experiences in taking MCW, and resi-

dential experience in the first-year international education dormitory AP House. The effective-

ness of these practices, both curricular and extracurricular, will be examined to verify the acqui-

sition of global competence. 

In this study, the following research questions are examined. 

1） To what extent has global competence improved?

2）What elements contribute to the enhancement of global competence?

3） Does the development of global competence encourage students to study abroad?

2 Research on Global Competence 

According to Grandin & Hedderich (2009), global competence is “an umbrella term describing 

human ability to effectively interact with substantive knowledge, perceptual understanding, and 

intercultural communication skills across national borders” (p, 366). Dawney et al. (2006) have 

clarified that global competence can be gained not only through coursework composed solely of 

professional knowledge but also through experiences in classes that incorporate communication 

methods and leadership development, by living abroad, and participating in programs with inter-

national elements. Additionally, Lohmann et al. (2006) mentioned that mastery of a second for-

eign language, international classes, and programs incorporating international experiences can 
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facilitate acquisition, and Becker (2006) has elucidated that participating in programs with inter-

national elements and incorporating interdisciplinary components can enhance global compe-

tence. Moreover, Yamada (2022) has stated that taking general education subjects different from 

one’s major field and experiences of studying abroad programs are effective. Common to all 

studies is the experience of having taken classes with international elements, such as APU's 

MCW. However, rather than merely having such class experiences, it is assumed that students' 

active engagement in classes varies individually. It is also indispensable to utilize research results 

to improve institutional efforts, as Deardorff (2017) points out, too often, international programs 

collect data but do not utilize it for educational improvement. 

Additionally, Blimling (2015) has demonstrated that having residential experience in student 

dormitories tends to enhance global competence, and Abe et al. (2019) have identified more de-

sirable types of dormitories, such as traditional halls and themed houses, after categorizing them 

by students’ living styles. Indeed, the residential style of dormitories can facilitate a certain degree 

of forced mixing between domestic and international students. However, due to this residential 

style, there is a potential for further polarization between students who actively engage with stu-

dents of opposite language standards and those who do not. An analysis of how each resident 

student engages in interactions with students of opposite language standards to gain such global 

competencies can demonstrate to students the desirable attitudes and approaches toward in inter-

cultural collaborative learning educational dormitories. 

3 Research Methodology and Analysis Framework 

Table1: Analytical Framework 

During the fall semester of 2024, all freshman students enrolled in the designated course MCW, 

considered foundational for deepening future learning, were surveyed using the Global Perspec-

tives Inventory (GPI) at the start of the semester in October 2024 and at the end in January 2025. 

GPI developed by the University of Iowa, is used by approximately 200 universities and educa-

tional organizations in the U.S. and abroad have used the GPI to assess intercultural competence, 

global learning, and study abroad experiences. Before the survey, students were informed about 

the ethical research review involving humans at APU, that it was optional to answer any item, 
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and that individual responses would be anonymized for statistical processing. The survey queried 

the following: The survey at the start of the semester, 1) the status of gaining global competence, 

2) personal information (student ID, faculty, nationality/region, gender, language standards (Eng-

lish/Japanese basic), residential experience living in AP House, experience living abroad, future

participation in study abroad programs, involvement in MCW group work, and frequency of in-

teraction with students speaking the opposite language in AP House, and 3) high school experi-

ences (attendance at international schools, subject enrollment). At the end of the semester, they

were asked about 1) the status of gaining global competence, 2) personal information (student

ID), and 3) university experiences (subject enrollment, participation in international exchanges).

The survey was conducted with 1,543 freshman students, with 1,112 valid responding at the start

of the semester and 1,269 at the end of the semester, valid response rates are 72% and 82%,

respectively. After data collection, cleaning was conducted, and the analysis was performed using

SPSS based on framework shown in Table 1 for the 1,112 students who contributed to both sur-

veys.

4 Analysis Results and Discussion 

Changes in Global Competence through Analysis by Faculty and Language Standards 

Table 2 illustrates the changes in global competence gained through the MCW3）. As indicated,

there is an overall increase in the achievement of global competence from the starting to the end 

of the MCW. The overall acquisition of global competence in MCW, which emphasizes inter-

cultural collaborative learning, not only demonstrates the educational effectiveness of MCW but 

also supports the advancement of SI project plan. 

Looking at the changes in global competence gained through MCW by language stand-ard4）, 

Overall, at both the beginning and end of the MCW course, overwhelmingly positive evaluations 

such as “strongly agree” were noted among international students with English standards. Pre-

sumably, these students might have already had a higher level of global competence at the time 

of deciding to study abroad at a Japanese university like APU. Comparing the beginning to the 

end of the MCW, for example, “I frequently interact with people from a race/ethnic group differ-

ent from my own”, there is an increase in acquisition among domestic students with Japanese 

standards (32.4%, 34.6%). Conversely, a little decline is observed among international students 

with English standards (56.9%, 55.9%). Although the specific reasons are not identified, if MCW 

is contributing, it is imperative for the university to quickly determine the causes. 
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Table 2: Changes in Global Competence Gained Through the MCW 

Factors Influencing the Acquisition of Global Competence 

In the APU SI project plan, it is stated that both curricular and extracurricular activities are a 

university-wide practice of intercultural collaborative learning, such as an experience in taking 

the MCW5）, and residential experience living in AP House6）. Firstly, T-test was conducted to

determine whether there is a difference in the acquisition of global competence 

Table 3: The Results of T-test 

(“I frequently interact with people from a race/ethnic group different from my own”) 
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based on the experience of taking the MCW. The results from paired T-test, there are overall 

significant differences in global competence (Table 3). This indicates that having taken the MCW 

leads to an increase in global competencies. Currently, MCW is a required subject for all under-

graduate students, but the SI project plan proposes making it a compulsory course in the future. 

Moreover, SI project plan suggests that future classes should increase the pro-portion of English 

used and promote further mixing of domestic and international students, which will lead to 

greater acquisition of global competencies. Secondly, a T-test was conducted to determine 

whether there is a difference in the acquisition of global competencies based on the residential 

experience living in AP House. The results from paired T-test, there are overall significant dif-

ferences in global competence (Table 4). This means that living in 

Table 4: The Results of T-test 

(“I frequently interact with people from a race/ethnic group different from my own”) 

AP House as a first-year student leads to an increase in most global competencies. AP House 

enhances the intercultural collaborative learning environment even outside of classes. There are 

issues, however, such as the fact that the dormitory is primarily for first-year students only, and 

from the second year onward, students must find their own accommodation. AP House offers 

educational benefits to offset these issues. 

Correlation between Acquisition of Global Competence and Study Abroad Programs 

One of the APU SI project plans is to cultivate global competence through intercultural collabo-

rative learning and to create an environment that encourages domestic students to participate in 

study abroad programs7). To investigate whether there is a correlation between the acquisition 

of global competence, for example, “I frequently interact with people from a race/ethnic group 

different from my own” and the desire to participate in study abroad, an ANOVA and multiple 

comparison tests were conducted. The results indicated a significant effect with F(2, 1106) = 

1.684, p < .001. The null hypothesis that the average desire for study abroad is the same across 

all participants was rejected, suggesting that there are differences in the desire for study abroad 

based on the level of global competence gained. Further multiple comparison tests were con-

ducted to identify which groups differed. The results showed that the mean level of “strongly 

agree” was significantly higher in desire for study abroad. 

Analysis of Global Competence and Determining Factors in Influence on Study Abroad 
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Table 5: Multiple Regression Analysis of Global Competence 

(“I frequently interact with people from a race/ethnic group different from my own”) 

Table 5 shows the results of a multiple regression analysis on global competence (“I frequently 

interact with people from a race/ethnic group different from my own”). It was found that domestic 

students based on Japanese standards tend to acquire higher levels of global competence. Look-

ing at the experience of taking MCW, it was found that students who took the MCW had gained 

global competence. Similarly, it is evident that students who have residential experience living 

in the AP House have gained more competence. However, even among students who have taken 

MCW, there is a significant difference in the level of involvement in group work8). Therefore, 

the degree of involvement in group work was added as an explanatory variable after controlling. 

The results indicate that students who are actively involved in group work gain more competence. 

This suggests that simply having taken MCW is not enough; active participation in group work 

with opposite language standards is crucial. 

Further analysis with residential experience living in AP House shows that even students who 

lived there did not necessarily engage actively with opposite language standards. By controlling 

residential experience living in AP House and looking at the frequency of inter-actions with stu-

dents of the opposite language standard9), it was found that more frequent interactions lead to 

greater acquisition of competence. Simply residential experience living in AP House is not 

enough; the key is how actively students engage with others who are the opposite language stand-

ards. The university should consider investigating possible causes of the issue and carefully de-

vise ways to integrate such isolated students into the community. This may involve the creative 

efforts of Resident Assistants (RAs), who currently organize events to promote. 
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Table 6: Logistic Regression Analysis on Study Abroad (Agree = 1, Disagree = 0) 

 

Table 6 presents the results of a logistic regression analysis concerning the desire to participate 

in study abroad. As shown in Table 6 and similar to previous results from variance analysis and 

multiple comparisons, there is a tendency for study abroad to be significantly promoted when 

global competence is gained through the MCW. Global competence is essential as a qualification 

for participating in study abroad, and it is desirable to encourage its acquisition among students, 

especially at universities selected for the SI project plans, through intercultural collaborative 

learning course. Moreover, the experience of study abroad has been reported to correlate with 

higher proportions of international tasks and overseas assignments in one’s career (Teichler & 

Jahr, 2001), and it has been pointed out that such experiences enhance employability (Giorgio Di 

Pietro, 2015). Therefore, gaining global competence through MCW and realizing study abroad 

can increase career-related international contacts and improve employability prospects graduat-

ing after APU. 
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5 Conclusion and Future Challenges 

This research aimed to clarify two issues. The first issue was students in MCW developing global 

competences? and what factors positively affecting this development. The second issue was how 

gaining global competence contributes to increasing the desire for study abroad. The analysis 

revealed three main findings. First, the level of global competence increased from the beginning 

to the end of MCW. Second, students with MCW who actively participate in group work, and 

students with residential experience living in AP House who frequently interact with students of 

the opposite language standard, have all gained significant competence. Third, students who have 

gained competence are more likely to be promoted to participate in study abroad. The following 

directions for university reform are proposed. 

There is a need to newly expand intercultural collaborative learning course both within and 

outside the curriculum. Indeed, APU ranks as one of the most international universities in Japan. 

However, despite such a rich intercultural collaborative learning educational environment, due 

to the segregation of classes by language standard, it is possible for domestic students with Japa-

nese language standards to complete their four years within their own language community. 

These students are required to acquire 20 credits in courses of the opposite language standard for 

graduation, but if they do not proactively mix with students of the opposite language standard, 

they fail to fully utilize the intercultural collaborative learning educational environment. Increas-

ing the number of intercultural collaborative learning courses and integrating these students are 

challenges that need addressing. One solution could be to abandon separate intercultural collab-

orative learning course by language standard and using both Japanese and English in teaching. 

 

Note 

1）SI Project Plan Documents (https://www.jsps.go.jp/j-social-i/sentei_jigyo.html) 

2）MCW (Multicultural Coexistence Workshops) (https://www.apu.ac.jp/home/study/con-

tent55/) 

3）At the beginning of MCW: “What extent do you agree with the following?” At the end of 

MCW: “What extent do you agree with the following now?” Responses were recorded on a scale 

from “Strongly Agree = 5” to “Strongly Disagree = 1”. 

4） “What is your language standard, student category?” Options to choose from included “Do-

mestic student with Japanese language standard,” “Domestic student with English language 

standard,” “International student with Japanese language standard,” and “International student 

with English language standard.” 

5）“Do you have experience taking MCW?” Responses were “Yes = 1” and “No = 0”. 

6）“Do you have a residential experience living in the AP House?" Responses were “Yes = 1” 

and “No = 0”. 

7）“During your time at APU, do you want to participate in study abroad programs?” Responses 

were “Yes = 1” and “No = 0”. 
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8）“Do you think you were actively involved in the group work in MCW?” Responses recorded 

on a scale from “Strongly Agree = 5” to “Strongly Disagree = 1”. 

9）“Do you think you actively interacted with students of the opposite language standard in AP 

House?” Responses ranged from “Strongly Agree = 5” to “Strongly Disagree = 1”. 
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